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Writing Policy Template – [Insert School Name]

Vision

[Insert School Name] will cultivate articulate, confident and motivated writers who can communicate clearly and creatively for a full range of audiences and purposes from the early years to the end of key stage 4. Our vision is rooted in high expectations for transcriptional accuracy, sentence mastery, and purposeful composition, with systematic teaching that builds fluency, stamina and independence. We will secure a consistent, cumulative approach that aligns with statutory national curriculum expectations and current Department for Education (DfE) guidance, and which is demonstrably effective under current inspection frameworks.

Legal framework

This policy sits within the statutory framework of the national curriculum for England and applies to all pupils in maintained schools and academies. It should be read alongside the national curriculum for key stages 1–2 and 3–4, the Early Years Foundation Stage (EYFS) statutory framework, and DfE guidance on reading and writing. For boarding settings, the National Minimum Standards for Boarding Schools are also relevant, and independent schools should have regard to the Independent School Standards and the Independent Schools Inspectorate (ISI) inspection framework. Ofsted’s Education Inspection Framework (EIF) for use from November 2025 sets the current basis for inspection in state-funded settings.

Roles and responsibilities

The governing body will approve this policy, monitor compliance and receive regular reports on standards, progress and provision for writing. The headteacher is accountable for implementation, staffing and resourcing, ensuring that provision matches the needs of the school’s context and that evaluation feeds improvement planning. The English subject leader will articulate the school’s writing curriculum, map progression, curate schemes and core texts, coordinate moderation, lead professional development, and report termly to senior leaders and governors on attainment and progress, including identified groups. Phase and subject leads will ensure consistent practice and high-quality teaching across departments, including in cross-curricular writing. Class teachers are responsible for planning, teaching and assessing writing in line with this policy, adapting for pupils’ needs, and maintaining a strong learning environment that makes the writing process and current success criteria visible. Support staff will deliver specific, supervised interventions and in-class support. Parents and carers will be informed of expectations and supported to help their children practise spelling, handwriting and extended writing at home. Pupils will engage in drafting, revising and proofreading, taking responsibility for presentation and accuracy commensurate with age and stage.

National curriculum references

Our curriculum aligns with the aims for English: fluent, legible handwriting; accurate spelling; secure grammar and punctuation; and composition that matches audience and purpose. Spoken language underpins reading and writing and is taught deliberately to strengthen planning, vocabulary and sentence construction. At key stages 3–4, pupils write for increasingly specialised disciplinary purposes across the curriculum, adapting register and structure to subject-specific conventions. These expectations derive from the national curriculum programmes of study and associated guidance.

Purpose

This policy provides a whole-school framework for teaching, assessing and improving writing. It sets out the principles for curriculum design, pedagogy, progression, inclusion, assessment and quality assurance so that every pupil develops as a confident, accurate and purposeful writer. It operationalises recent DfE guidance on writing and reading, including recommendations on talk, transcription, sentence mastery, explicit grammar teaching, spelling practice, and feedback routines, and it responds to current inspection expectations.

Intent

Our intent is to teach writing systematically from the foundations of language development in EYFS to complex, discipline-specific writing at key stage 4. Pupils will be taught to generate ideas verbally, plan effectively, compose with control and clarity, and revise for precision and impact. We prioritise high-quality mentor texts to model craft, explicit teaching of vocabulary and syntax, and frequent opportunities to apply writing in other subjects. We sequence knowledge so that transcriptional fluency frees working memory for composition, and we ensure that assessment information drives timely support and challenge. This intent is rooted in DfE’s Writing Framework (2025), which emphasises talk, handwriting, spelling, sentence mastery and feedback, and aligns with the Reading Framework’s focus on language development and fluent word recognition.

Our intent also recognises the current policy context in which secondary schools will strengthen reading and writing checks to identify pupils needing additional support, including a statutory reading test in Year 8. Writing provision in Years 7–9 therefore includes explicit routines to consolidate sentence control, spelling and paragraphing alongside subject-specific composition.

Implementation

Curriculum structure. The writing curriculum is mapped from EYFS to key stage 4 with clearly defined knowledge, skills and text types for each year and subject. Each unit is anchored by a high-quality, age-appropriate text or disciplinary model that provides authentic purposes and audiences. Units follow a consistent sequence: immersion in text and context; analysis of structure and language; planning with explicit modelling; independent drafting; and deliberate revision and proofreading. This Immerse → Analyse → Plan → Write sequence is visible in classrooms and is used across phases with age-appropriate adaptations.

Teaching approaches. Teachers model the writing process frequently, thinking aloud to make decisions about vocabulary, sentence structure, cohesion and paragraphing explicit. Shared writing captures collective ideas and demonstrates craft; guided writing provides targeted instruction to small groups at a critical point in learning; independent writing consolidates and stretches. Editing is taught explicitly as analysis against purpose and audience, with pupils revising at sentence, paragraph and whole-text levels. Classrooms display current models, success criteria and gathered vocabulary so that pupils can apply them during drafting.

Grammar, punctuation and spelling. Grammar and punctuation are taught in context and through short, focused sentence-accuracy routines repeated across the unit, enabling frequent practice and immediate feedback. Spelling is taught systematically, with cumulative review and application in composition; pupils learn statutory word lists and morphological strategies and apply them in all subjects. Where a school adopts a published programme for spelling or grammar, leaders ensure fidelity and coherence with the writing curriculum.

Handwriting and presentation. Handwriting is taught explicitly, beginning with posture, pencil grip and letter formation and progressing to fluent, joined handwriting when secure. Expectations for layout, titles, dates and legible, fluent writing are consistent across subjects. Pupils in key stage 2 transition to pen when ready; consistent teacher modelling reinforces standards in every lesson.

Writing across the curriculum. Each subject plans for authentic writing outcomes linked to disciplinary conventions, for example scientific reports with precise nominalisation and passive constructions, historical explanations with causal connectives and evaluation, and design portfolios with technical vocabulary and process sequencing. Subject leads ensure that expectations for sentence control, paragraphing, and subject-specific vocabulary are made explicit in their domains.

Classroom environment. Every classroom maintains a dynamic writing working wall showing the current unit sequence, modelled and shared examples, target grammar features, gathered vocabulary, and sentence-accuracy exemplars. Tabletop resources include sound mats, word banks and sentence checkers to promote independence.

Pupil practice and publication. Pupils write frequently, both short responses and extended pieces, with two or more substantial outcomes per half term where appropriate. Publishing to real audiences, including displays, school websites, assemblies and performance, increases motivation and care for accuracy.

Schemes and resources. Where the school uses structured units based on high-quality literature, leaders ensure they include clear episodes of learning, contextualised grammar and spelling, exemplar texts and assessment tools, and that teachers follow the suggested teaching sequence. Resources and adaptations are curated centrally and reviewed routinely.

Secondary alignment and current policy. Given the national emphasis on strengthening reading in secondary years and the government’s response to the Curriculum and Assessment Review, key stage 3 planning includes explicit writing routines that support disciplinary literacy, targeted support for pupils below age-related expectations, and alignment with assessment checkpoints.

Continuity and progression

Progression is mapped cumulatively from EYFS to Year 11. In EYFS and key stage 1, teaching secures oral language, phonics-to-spelling, accurate letter formation and simple sentence construction. In lower key stage 2, pupils develop paragraphing, varied sentence structures and purposeful vocabulary choices; in upper key stage 2 they sustain cohesion across texts, integrate dialogue and detail for effect, and demonstrate audience awareness. At key stage 3, pupils adapt register and structure to subject-specific writing, use complex sentence variety for precision, and learn advanced cohesion and vocabulary aligned to disciplinary discourse. Leaders ensure that unit sequences revisit and extend high-value knowledge and that assessment identifies gaps to reteach promptly. The Reading Framework and Writing Framework emphasise the dependency of writing on oral language and transcription; our progression model embodies this.

To support consistency, planning documentation sets out the Immerse → Analyse → Plan → Write sequence, the expected grammar focuses per unit and the minimum frequency of extended writing. Year teams collaborate to schedule cross-curricular writing so that pupils revisit and apply text types beyond English.

Inclusion and equal opportunities

All pupils are entitled to quality first teaching of writing. Teachers adapt tasks, success criteria, scaffolds and feedback so that pupils with special educational needs and disabilities (SEND), pupils with English as an additional language (EAL), and those with low prior attainment can access and master the curriculum. Strategies include explicit modelling at sentence and paragraph level; visual supports; repetitive language rehearsal and recasting; structured word banks; collaborative talk; use of technology for planning and drafting; and targeted small-group teaching. More confident writers receive deeper tasks and independence to extend craft and voice. The SENCO/Inclusion Manager coordinates assessment and tailored support for pupils new to English or with identified needs.

We actively promote equity through text selection that reflects diverse authors, forms and cultures, ensuring pupils see themselves and others in what they read and write. Leaders monitor representation in core and class texts and in public displays.

Assessment, record keeping and data protection

Formative assessment is continuous and anchored to unit success criteria. Teachers use guided writing, live feedback during sentence-accuracy work, and structured conferencing to diagnose misconceptions quickly and adjust teaching. Pupils engage in self- and peer-evaluation using shared success criteria and response routines that emphasise revision for purpose and audience. Summative judgments are recorded at least termly against the school’s progression framework and national curriculum expectations; in Years 2 and 6, teacher assessment follows the current Teacher Assessment Framework for writing where applicable. Leaders quality-assure judgments through internal and external moderation.

Assessment information is stored and processed in compliance with UK GDPR and the Data Protection Act 2018. Only staff with a legitimate educational interest access pupil assessment records. Reports to parents include progress in accuracy, composition and independence and identify next steps; schools provide at least one written annual report and hold termly meetings or their equivalent in line with local policy. For EYFS, schools complete the EYFS Profile at the end of the reception year.

Leaders ensure alignment with current national policy. From October 2025 the government confirmed a Year 8 reading test; schools should plan how resultant information will inform intervention for writing, given the strong relationship between reading proficiency and written composition. Schools should also note any government updates arising from the Curriculum and Assessment Review and adjust assessment checkpoints accordingly.

Leadership and management

The English subject leader maintains a written curriculum statement, long-term map, progression documentation and assessment principles for writing, ensuring coherence with reading and oracy strategies. They lead professional development on modelling, sentence-accuracy routines, responsive feedback, and disciplinary writing in non-English subjects. They schedule and lead moderation, sample books routinely, and triangulate evidence from lesson visits, pupil voice and data to shape support and challenge. Phase leaders ensure fidelity to the agreed teaching sequence and maintain parity of expectations across classes, including consistent working walls and resources.

Senior leaders ensure that writing is a whole-school priority resourced appropriately with time, training and materials. They plan whole-school events to promote writing, such as poetry performance, journalism weeks and cross-curricular projects, and they coordinate enrichment to broaden cultural capital. For boarding settings, senior leaders assure compliance with National Minimum Standards; for independent schools, leaders ensure the ISI framework’s expectations for quality of education and compliance are met.

Monitoring, review, evaluation and updating

Monitoring combines scheduled and responsive activities. Book studies examine progression, application of grammar and spelling in context, and consistency of feedback. Lesson observations and learning walks focus on explicit modelling, guided writing and independence. Pupil voice probes understanding of purpose and audience, knowledge of success criteria, and perceptions of feedback. Data reviews identify trends, with plans agreed for responsive teaching, intervention or enrichment. Leaders evaluate impact against national curriculum aims and internal benchmarks, considering inspection priorities under the EIF and, where relevant, the ISI framework. The policy is reviewed annually, or sooner in response to changes in national guidance, such as the DfE Writing Framework and the government’s ongoing curriculum and assessment reforms.

Useful resources and external links

· Education Inspection Framework (EIF) for use from November 2025 – overview of Ofsted’s inspection principles and evaluations for schools and FE providers. - https://www.gov.uk/government/publications/education-inspection-framework/education-inspection-framework-for-use-from-november-2025 
· ISI Inspection Framework (interactive) – principles, methods and evaluation approach for association independent schools. - https://www.isi.net/inspection-explained/inspection-framework/interactive-version/ 
· National Minimum Standards for Boarding Schools – statutory welfare standards for boarding provision. - https://assets.publishing.service.gov.uk/media/64787a31b32b9e000ca96010/National_Minimum_Standards_for_boarding_schools.pdf 
· National curriculum: primary (framework document) – statutory programmes of study and aims for KS1–2. - https://assets.publishing.service.gov.uk/media/5a81a9abe5274a2e8ab55319/PRIMARY_national_curriculum.pdf 
· English programmes of study: key stages 1 and 2 – statutory expectations for English, including spoken language. - https://assets.publishing.service.gov.uk/media/5a7de93840f0b62305b7f8ee/PRIMARY_national_curriculum_-_English_220714.pdf  
· National curriculum: secondary (corrected PDF) – framework for KS3–4 including statutory context and aims. - https://assets.publishing.service.gov.uk/media/5da7291840f0b6598f806433/Secondary_national_curriculum_corrected_PDF.pdf 
· The Reading Framework – guidance on teaching reading, language development and phonics, aligned to the EIF. - https://assets.publishing.service.gov.uk/media/664f600c05e5fe28788fc437/The_reading_framework_.pdf 
· The Writing Framework (DfE, July 2025) – guidance on teaching talk, handwriting, spelling, sentence mastery and feedback. - https://assets.publishing.service.gov.uk/media/68bec95444fd43581bda1c86/The_writing_framework_092025.pdf 
· Research evidence on reading for pleasure (DfE) – synthesis of research on benefits and approaches to reading for pleasure. - https://assets.publishing.service.gov.uk/media/5a7c18d540f0b61a825d66e9/reading_for_pleasure.pdf 
· DfE: Focus on reading in secondary years – announcement of the Year 8 reading test and secondary literacy focus. - https://www.gov.uk/government/news/focus-on-reading-in-secondary-years-to-drive-up-standards 
· Curriculum and Assessment Review: final report and government response – current national curriculum and assessment policy direction. - https://www.gov.uk/government/publications/curriculum-and-assessment-review-final-report-government-response 
· School Reading List: Resources for teachers – curated resources, downloads and links for EYFS–KS4. - https://schoolreadinglist.co.uk/category/resources/ 
· School Reading List: Must-have resources for English teachers – practical ideas and professional reading for writing pedagogy. - https://schoolreadinglist.co.uk/resources/resources-for-english-teachers/ 
· Scribblebibble – creative writing prompts to spark composition across genres and ages. - https://scribblebibble.com/ 
· Scribblebibble resources and prompts – structured guides and writing resources by genre. - https://scribblebibble.com/website-map/ 

Appendices (template sections to customise)

A. School-specific curriculum map
[Insert summary of your school’s long-term map for writing, showing text types and disciplinary outcomes by year and term, linked to speaking and listening, reading and vocabulary.]

B. Agreed teaching sequence and non-negotiables

[Insert your school’s agreed sequence (e.g., Immerse → Analyse → Plan → Write), minimum frequency of explicit modelling and guided writing, and expectations for working walls, success criteria and sentence-accuracy routines, expressed as short, verifiable statements.]

C. Assessment schedule and moderation calendar

[Insert termly assessment checkpoints, evidence expectations for independent writing, internal and external moderation dates, and arrangements for using outcomes to reteach and deepen learning.]

D. Intervention menu and entry/exit criteria

[Insert the structured interventions available (e.g., sentence construction, transcription fluency, disciplinary writing clinics), criteria for entry, typical duration, and exit indicators.]

E. Professional development plan

[Insert annual CPD plan linked to lesson study on modelling, feedback for revision, disciplinary writing and inclusive scaffolding strategies; include plans to onboard new staff and ECTs.]

Notes on pedagogy and organisational detail (for schools to adapt)

A consistent writing sequence supports cognitive load management and helps pupils internalise a routine for planning, composing and revising. When teachers make decisions transparent during modelled and shared writing, pupils’ metacognition improves and they are more able to transfer strategies independently. Visible working walls act as temporary memory aids during drafting and support self-regulation. In primary years, short, daily sentence-accuracy routines embed grammar and punctuation; at secondary, these are integrated into subject lessons so pupils can control sentence structure within disciplinary conventions.

Vocabulary instruction benefits from explicit, structured teaching tied to core texts and subject content. Schools may adopt a whole-school approach to word knowledge, integrated with writing and reading units and reinforced through discussion, drama and oral rehearsal.

Writing across the curriculum should present genuine audiences and purposes. Pupils are more motivated and precise when they know who they are writing for and why, and when finished pieces are published or performed.

Assessment is most reliable when based on rich evidence of independent writing drawn from a range of contexts, moderated within and beyond school. Leaders should maintain clear expectations for independent outcomes each half term and ensure that success criteria reflect purpose and audience, not just technical accuracy.

Customisation placeholders

· School name: [Insert School Name]
· Headteacher: [Insert Name]
· Chair of Governors: [Insert Name]
· English Subject Leader: [Insert Name]
· SENCO/Inclusion Manager: [Insert Name]
· Phase Leads/Heads of Department: [Insert Names]
· Designated Safeguarding Lead: [Insert Name]
· Review cycle: [Insert frequency, e.g., annual each September]

Equality, safeguarding and compliance statement

[Insert School Name] will implement this policy with due regard to the Equality Act 2010 and the SEND Code of Practice. Where the school provides boarding, leaders ensure compliance with National Minimum Standards for Boarding Schools. For independent schools, leaders ensure compliance with the Independent School Standards and the ISI framework. Safeguarding training and safer-working practice are maintained in line with Keeping Children Safe in Education. Writing displays and publications are moderated to ensure pupil safety and privacy, with parental consent obtained for any public sharing of pupil work.

This template is designed to be edited and localised. Replace placeholders, align references to your chosen schemes, and insert local processes for assessment, moderation and CPD. Ensure your intranet copy contains the latest versions of documents and that staff are briefed on any updates announced by DfE or inspectorates.

Policy copyright notes

This free policy template is licensed under the Creative Commons Attribution 4.0 International licence (CC BY 4.0). You may copy, share, adapt, and build upon it for any purpose, including commercially, provided you include a clear attribution URL linking to https://schoolreadinglist.co.uk and state that the policy was sourced from, based on, or uses part of content from https://schoolreadinglist.co.uk. Keep the attribution in the policy and any derivatives. No additional restrictions should be applied beyond the licence. Full licence terms: https://creativecommons.org/licenses/by/4.0/.
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